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A. Narrative 
1. Describe successes in and challenges to the overall program this current year.  
a) Include any changes or modifications made to your program to enhance student 

performance, staff performance, and new or closed class sites.   

 
Throughout the year we worked very closely with WIOA core partners to 

expand and/or enhance the learning experience of individuals needing our 

services. First, as part of the Rapid Response Team for the Torrington Western 

Sugar layoffs which occurred in January and March of 2019, our AE program met 

with the affected employees on four occasions to talk to them about the 

opportunities afforded them through the AE grant at EWC. We were also part of a 

Rapid Response team for individuals being laid off as a direct result of ShopKO 

closures throughout the EWC service area.  

In order to provide these displaced workers with information regarding 

trainings, we put together a brochure of program offerings from EWC which 

incorporated Adult Education. One positive response from these meetings was 

that we developed and launched a CDL training program for these individuals. 

Enrollment was capped at five as per regulations established by the Wyoming 

Contractors Association Regional Training Center. The training component was 

fully funded through DWS while the math for CDL module was funded through 

our Adult Education program. In addition, we enrolled approximately five other 

individuals into our HiSET program in Torrington with at least two of these 

individual enrolling concurrently in EWC’s welding programs of study.  

Second, when we rehired Callie Allred in Torrington, she became the key 

convener for the Next Gen Sector Partnership meetings for Platte, Goshen, and 

Niobrara counties. Callie worked hard with individuals from the medical fields to 

launch and coordinate local meetings for the industry champions. She also 
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worked tirelessly with small business industry leaders for the next launch. In fact, 

Callie has been the key individual in managing and coordinating this massive 

task. She has, however, decided that she will no longer be able to continue in 

this capacity once this second launch is under way. This is a very time 

consuming, unrewarding, and very demanding task that requires far too much of 

any individual’s donated time. I am concerned that unless a new type of system 

is worked out at the State level which compensates for the work done in this 

position, that the Next Gen Sector Partnership for these three counties may not 

continue into the future.  

The Next Gen Sector Partnership meetings in Converse County never did 

get off the ground this year as the primary convener for this group was from DWS 

and for some reason never called a meeting of the industry champions in the 

medical field. The third Next Gen set of meetings for Weston and Crook counties 

met only once during this year and was attended by the EWC President and Vice 

President. Unfortunately, little progress was made in identifying industry 

champions for these counties in the fields of banking and finance. Consequently, 

the Next Gen meetings for these counties seems to have stalled out. 

 Through the Next GEN Sector Partnership meetings in Goshen County we 

were able to partner with a local audiologist who agreed to provide free 

screenings to any of our students identified, through PowerPath screenings, as 

having a hearing challenge. This audiologist met with us to go over the 

PowerPath processes and once she understood the concept she was delighted 

to be able to continue the screening at a higher level for our students. 

 In FY 2017/18, our program created a new pilot project in conjunction with 

DWS which integrated training needs (both soft skills and workforce) for high 
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school students, and other underserved in-school youth, Adult Education, and 

local employers. This training concept was created at the request of employers 

who sat in on our now defunct WAG’s. This pilot project was continued and 

integrated into Adult Education in the current year through our mobile classroom 

project (see below). 

 Another success we had during the year occurred while I was conducting 

SIA teacher evaluations in outreach. Our Newcastle instructor, who works full 

time at the local radio station, created an awesome PSA for our AE program, 

which the college later disseminated to all radio stations throughout the EWC 

service area. Second, we found out that one of our ESL students in Sundance 

has done some amazing things; she became a US citizen, she published several 

children’s books, and has utilized her artistic talents to create an ‘angel park’ for 

the town. In order to publish her second book, she had to conduct research on 

the Lakota Indians and through the assistance of the AE State director she was 

put in touch with individuals from the Tribal College in South Dakota and was 

able to obtain the information she needed. This student was subsequently 

nominated for the COABE Student of the Year award, but was unsuccessful. A 

third event which occurred during these trips was that the husband of our 

Moorcroft AE instructor offered a full scholarship for MSHA trainings to any EWC 

AE student that completes his/her HSEC and wants to earn this certification. 

Unfortunately, we have yet to have a student take advantage of this opportunity. 

The year also held a great number of challenges. At the beginning of the 

year we struggled to get our programs up and running at several locations due to 

a lack of instructors. In Torrington, we were fortunate to be able create a new full 

time benefited position by partnering with EWC’s GEAR UP program. Through 
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this grant and our AE grant, we were able to utilize grant funds from two funding 

sources to create a full time position which was split 50% between both 

programs. It was through this creative partnering technique that we were able to 

get Callie Allred back as an AE instructor for Adult Education. Callie slid very 

easily back into the program and we were able to get Torrington up and running 

by the end of August. Unfortunately, the same was not true in Douglas and 

Glenrock, where despite our best efforts to find a qualified instructor we were not 

able to do so until October. Needless to say we had to hire and partially train 

several temporary instructors. Additionally, our program director had to spend a 

lot of time throughout the fall term at both outreach sites in Converse County.  

Instructor challenges were also prevalent in Platte county where our most senior 

instructor retired in October. To date, we have not replaced her as her assigned 

hours were absorbed by the other local instructor.  

 At the beginning of the year we tried, unsuccessfully, to launch a “Jump 

Start” program in Torrington where we planned to host a full Start Smart course 

on two consecutive Saturday’s. The primary objective of this Jump Start program 

was to allow employed individuals an opportunity to enroll in AE, complete a Start 

Smart course, and then continue with instruction through distance learning. 

Despite heavy marketing for this program we did not have a single individual sign 

up/attend. 

 Perhaps one of the greatest challenges this year was lack of enrollment of 

ESL students throughout the entire service area.   We only registered THREE 

ESL students for the entire year at all locations. This is a huge drop in enrollment 

and we do not really understand why it has occurred. 
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 Another particularly difficult challenge we dealt with this year was with the 

launch of our mobile classroom. In conjunction with the VP from Torrington 

Disposal Service (TDS), we created a mobile classroom concept aimed at 

providing an integrated education utilizing contextualized materials for the 

disposal industry. The objective of this type of course, as defined by WIOA 

legislation, is to improve the productivity of the workforce by offering workplace 

adult education and literacy activities in collaboration with an employer. This was 

a new type of activity that our program wanted to pilot. Unfortunately, by the end 

of the fifth week, the students were, “no longer interested”, in participating, and 

the program was terminated. As explained in the instructor’s report, it seems that 

the participants felt that this type of program was ‘remedial’ and only for the 

purpose of attaining a High School Equivalency and was geared towards 

individuals who were unemployed. It is our opinion that there exists a very 

serious misconception in the market that Adult Education is only for remediation 

and is only for individuals who lack a high school diploma. As Adult Educators 

know, WIOA legislation vastly changed the types of services we can provide to 

the public. Unfortunately, it is going to take a lot of time, work, and new marketing 

campaigns to change the general public’s view of Adult Education.  

Despite this unfortunate event, with the assistance of our DWS Torrington 

partner we approached another employer, Diversified Services, Inc. and they 

wholeheartedly agreed to have us pilot a new course with all 60 of their 

employees in the upcoming year. With the assistance of management, using 

authentic materials, we plan to create an integrated program of study where 

participants learn how to write reports, utilize basic mathematical concepts for 

employment, digital literacy, and employability skills. Since the WIOA partners 



 6 

made this proposal together, we were able to take advantage of this partnership 

as DWS agreed to pay all participants training stipends for completing this 

program of study! 

Without a doubt, the greatest challenge we faced this year was with TABE 

11 & 12. This assessment is much more difficult than TABE 9 & 10 and student’s 

struggled to show gain, which subsequently affected overall program 

performance. In addition, there was very little training prior to the launch of 11 & 

12 and many of us in the field were not even aware that in many circumstances 

you cannot use the same level for pre and post testing as it is impossible to move 

up an NRS level. For example, students pre-tested on a Level D test and scored 

NRS 5 cannot ever show gain to NRS 6 on a Level D test; they must be post 

tested on a Level A test. Because this type of change was not clearly explained 

to instructors, performance was affected for early post testers. This type of 

challenge will be addressed at in-service training with the instructors.  

One of the most effective ways to determine if new programmatic changes 

have been effective is to conduct a longitudinal study of program data. This was 

completed at the end of the third quarter and examined data across a ten year 

period. The study began with numerous core questions, but these were narrowed 

to four distinct questions: 

1) How many students have been served across a ten year period?: 

The purpose of this question was to examine enrollment trends 

2) How many students has each site served across this same 

period?: The purpose of this question was to examine enrollment 

numbers vs. cost of enrollment. 
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3) How has the number of HSEC graduates changed across this 

same period?: We already knew that HSEC enrollments are 

considerably lower than in past years, but we wanted to know if this 

trend was happening across the entire service area or a localized 

problem. 

4) What type of program(s) are being offered at each site? We knew 

that our Torrington site was involved in the launch of many ‘new’ types 

of programs, but we wanted to be able to statistically show that the 

Torrington site is responsible for the largest percentage of enrollments 

for EWC. 

The results of this study are shown in the charts below. 
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 These statistics were used in a professional development training to show 

instructors and administrators that our program has changed a great deal across 

this ten year period. Question #41 was broken down by site to show that program 

diversity IS occurring on the Torrington campus and it is being successful. This 

same type of diversity must start occurring in outreach if our program is to be 

                                                           
1 The tables supporting Question 4 are too numerous to insert here, but are included in Appendix #1. 
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sustainable in outreach. Program goals for the upcoming year were set as a 

direct result of this study. 

b) List the goals your program had for program improvement this year.  

In the grant reapplication for FY 2018/19 we outlined several goals for the 

AE program at EWC. The first goal was to develop and implement a contextualized 

literacy program for students enrolled in the EWC Welding Certification program. 

This goal had two measurable objectives associated with it as the overall scope of 

the goal was very broad and very detailed. We knew at the onset of the year that 

accomplishing this goal for the year would be extremely challenging as it involved 

many external divisions and departments. Although we did not have any welding 

students enroll in a “Bridge to Welding” program this year, all of the external 

components and necessary approvals have been completed and the program will 

launch in fall 2019. These external components involved multiple meetings with the 

welding department instructors to establish an approved curriculum and placement 

procedures. This was followed up by obtaining approval from EWC’s Curriculum 

and Learning Council who also established the course number and the parameters 

for the course in the way it will be delivered. Once this was approved, EWC had to 

receive permission from our Board of Trustees and then from the Wyoming 

Community College Commission to alter the curriculum for the Welding program by 

adding this non-credit course. It was a long drawn out process, but in the end it 

was successful and we will have our first intake of students in fall 2019. 

Our second goal for the year involved professional development training 

focusing on WIOA. Instructors were trained last summer on how to utilize an 

electronic teacher’s guidebook which has been aligned to new WIOA mandates. 

This guidebook will be updated each year at our yearly in-service. Instructors were 
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trained in each of the following areas: career services, NRS guidelines and 

benchmarks, OCTAE guidance regarding WIOA protocols, program evaluations, 

IET program models, student efficacy, program promotion, and how to access/find 

information on the LACES database. Through the use of the guidebook instructors 

have immediate electronic access to instructional and program materials as well as 

to regulations and mandates for Adult Education. 

c) If you serve ESL students, describe your transitional plan on how you transition 
your ESL students into ABE classes, and/or to work. 

The process of transitioning ELA students into Adult Education classes is 

a multi-stepped process. Upon the initial intake the student is tested, using both 

the BEST PLUS and the BEST Literacy instruments (or a TABE CLAS-E) so that 

we have a comprehensive understanding of the student’s abilities in the four 

skills of reading, writing, listening, and speaking. Placement into one of five ELA 

levels is directly tied to student performance of test results. As students’ progress 

through these levels and become proficient in their use of English, they are 

slowly transitioned into AE.  Once an ELA student tests at an ESL SPL level 7 or 

higher, they are given a regular TABE test in Reading and Language. This 

provides the baseline exam scores in which to begin regular AE instruction. 

There are some instances when an ELA student indicates that they would like to 

begin a course of instruction leading to a high school equivalency certificate. In 

these cases, if the student has TABE tested at NRS levels 3 or higher in one or 

more subjects but remains very low in the another subject, typically writing; we 

will continue to provide ELA support for that weak subject, but allow the student 

to participate in HSEC classes. All hours are then logged as Adult Education 

hours as the student is no longer registered as an ELA student, but one who is 
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transitioning from ELA to Adult Education. Once sufficient language skills are 

obtained, ELA students are also encouraged to participate in other AE activities, 

such as workforce trainings (through the CPET program) and/or concurrent 

enrollments in postsecondary education. 

2. Performance Data Analysis:   
      a)  Describe how the adult education program performed in the overall core  
          indicators of performance.  

i. Also include explanations for why you believe students separated 
before completing at each educational functioning level. 

ii. Include information on changes in classes, staff, and other influences 
that may be reasons for increases or decreases in performance. 

 
This was a very difficult year for the adult education program at EWC. We 

began the year trying to fill vacancies created by resignations and the death of a 

very beloved instructor. Part of the challenge in filling these types of positions is 

that we can only offer part time employment due to limited grant funds. However, 

with a bit of creative planning, we were able to combine our part time positions 

with other vacant positions at the college and offer full time positions to both 

Callie Allred in Torrington and Matt Buchhammer in Douglas. In Torrington, our 

AE position is 50% paid by adult education grant funds and 50% paid by GEAR 

UP grant funds. The Douglas AE position was combined with the College’s part 

time Workforce position to create a full time position. Once we were able to 

create a full time position we were able to advertise and obtain a pool of potential 

candidates. It wasn’t until the end of the first quarter that we were able to fill both 

positions.  

During the time we were searching for instructors, our program director 

split her time between Torrington and Douglas trying to meet with students and 

potential instructors at both locales. As one can imagine, this was very 
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challenging and students were not being served in the best manner. Therefore, in 

an effort to meet the immediate needs of Converse County students, we reached 

out to the school district for recommendation on substitute instructors who could 

fill the position until a full time instructor could be employed. With their assistance 

we were able to employ a school district teacher on a temporary basis. 

Another very difficult challenge our program saw this year was the large 

number of layoffs which occurred throughout the entire service area. In 

Torrington, the local sugar factory laid off nearly 200 employees. The closure of 

Shopko stores also resulted in the loss of numerous jobs in Newcastle, Douglas, 

Wheatland and in Torrington. Basin Electric in Wheatland also downsized their 

number of employees; thereby creating larger numbers of unemployed 

individuals in Platte County. Many of these displaced individuals have now left 

the State of Wyoming in search of employment elsewhere. This has resulted in 

lower enrollment numbers in our adult education program. 

A third major factor causing lower enrollment is that the local high schools 

are finding ways to increase their retention levels; thereby completing an 

increasing number of students. This has a direct impact upon the number of 

students enrolling in our HSEC programs of study. 

One very challenging problem that affected both completion rates and 

measurable skill gains was the new TABE 11/12. This assessment is much more 

difficult than TABE 9/10 and students are not moving up to level 5/6 as easily as 

in the past. Consequently, we are not releasing them to take their HSEC. This 

decision to hold students back had a detrimental effect upon the number of 

HSEC completers our program had this fiscal year. 
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A final factor affecting overall performance levels was a near non-existent 

ESL student population throughout the entire service area. In past years, we 

typically enroll between 20-50 ESL students a year. This year, we only registered 

a total of 3 students through the entire year, and two of these students were 

actually transitioning students. In past years, we worked very closely with 

Premium Farms in Wheatland to provide language training to their employees 

brought in from overseas. However, this year the Farm did not receive federal 

permission to hire from overseas and was regulated to employing individuals 

from the local market. As a result, we saw a huge drop in our ESL numbers.  

Despite these challenges, the adult education program at EWC did a great 

job in meeting performance measure goals. At each level where we had enrolled 

students, performance measure targets were surpassed and our overall 

performance for all NRS levels stood at 61% for the year. We did not have any 

students registered at the initial ABE level but at each of the subsequent ABE 

levels performance was at 55.6%, 59.1%, 60.8%, 83.3%, and 75% respectively. 

We only had two ESL levels with students this year: ESL level 3 and ESL level 5. 

Performance at these levels was 50% and 100% respectively. 

There were 19 students who separated before completing a level. There 

were multiple reasons for these departures from study: moved from the area, 

family and/or work challenges, and several who stopped coming after the death 

of their instructor. However, the majority of students in this group were exited 

after no attendance after 90 days. In all but two cases, this group of students 

logged less than 20 hours of classroom time with some not even completing their 

Start Smart course. 
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By the end of the fiscal year there were an additional 30 students who had 

not shown measurable skill gain, primarily due to the fact that most had not met 

minimum hour requirements for post testing. Another noted challenge with this 

group of students was that although approximately 20% of these students had 

met the hour requirement, they were unsuccessful in showing gain. This is a 

direct result of the increased level of difficulty on the TABE 11/12.  An in-depth 

review of these students has shown that nearly 70% of these students enrolled in 

either the third or fourth quarter of this year and nearly half were from our smaller 

outreach sites. Because such a high percentage were from outreach we looked 

at the actual number of hours available to these students throughout the second 

half of the year. At each of the outreach sites in which students were registering 

at they were providing with more than enough face to face and distance hours to 

meet minimum testing requirements. The students at both our Douglas and 

Torrington sites had 40 hours a week available to them to study. It seems that 

most of these students chose not to focus intensely on a course of study and 

were only logging an average of 7 hours per month of study! Given the 

educational needs of these participants, it is clear that they are not attending for 

sufficient periods of time to improve their skills to a level that will impact their 

ability to succeed in today’s competitive society and in the labor market. 

b) Discuss how the results of this analysis will be used to improve quality and 
effectiveness in the 2019-2020 grant year.    

The results of this analysis clearly indicate that students need to be told at 

intake that they need to be willing/able to participate in at least 20-30 hours per 

month in order to successfully meet their own personal objectives.  Instructors 
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have already been informed that this information must be relayed to all incoming 

students effective immediately. 

This analysis has also suggested that our program may be holding back 

students who are ready to take and successfully complete their HSEC simply 

because they have not shown sufficient gain on their TABE 11/12 assessment. 

Instructors have already met and discussed this issue and have decided that 

effective with the upcoming fiscal year all students (except age waivers) who 

successfully complete an OPT and earn a score indicating ‘prepared’ or higher 

will be allowed to take their HSEC. Students will only be required to show 

academic gain to a level 5 on one TABE subject. Implementing this change 

should see more students completing their program of study. 

3. Describe how your AE program has supported the integration of AE 
activities with each of the following:  

 a.  other adult education 
b. career development, and 
c. employment training activities in your service area during this year   

 
The integration of AE activities has taken several forms this year. First, 

career development activities this year have included a minor redesign of Start 

Smart where career counseling and employability skills training were included for 

the Torrington site. In addition, our AE program was actively involved in helping 

set up the Job Expo which took place in February 2019 on the EWC campus.  

Employment training activities also took various forms this year. In 

conjunction with the Wyoming Department of Workforce Services, we ran a CDL 

training program for individuals laid off from Western Sugar. This course saw 3 

students enroll, complete, and earn their CDL certification. We also piloted and 

launched a new innovative product this year with our mobile classroom concept. 

This concept allows our program to partner with a local business and design a 



 16 

program of study around the direct delivery of employment skills, academics, and 

computer literacy tailored to a specific business. We initially launched the project 

with Torrington Disposal Services (TDS) in February; however, after only a short 

period of time the company and its employees felt that this program was not 

beneficial to them primarily due to a lack of commitment and time. Because we 

believe in the benefits of this type of program, we sought assistance from our 

core partner, DWS to help us identify another employer that might be willing to 

work with us. In May, DWS, adult education, and Diversified Services Inc. (DSI) 

agree to pilot a new mobile classroom in July 2019. This three way partnership 

program will utilize contextualized authentic materials from DSI and will focus on 

report writing, computer literacy, and mathematics. Administrators from DSI have 

agreed to help develop the program for all 60 company employees.  

Through our partnership with DWS, we have placed seven individuals from 

the Torrington area into local job training programs. We are hoping to expand 

these types of placements into job training programs into the service area in the 

upcoming year. 

4. Professional Development: Describe your efforts to improve teacher/staff 
quality.   
Describe activities and training to create and support higher accountability and 
teacher quality. You may include targeted professional development, program 
level goal setting, implementing the LACES data collection system training for 
designated staff and other training you believe promotes teacher quality. 
 
This year instructors completed a large number of professional 

development trainings in a wide variety of areas. As in past years, all EWC adult 

education instructors were required to complete two or more courses from the 

LINCS network or ones of their choice. In addition, because TABE 11/12 was to 

be used throughout the year instructors needed to know how to properly use this 
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assessment with students. As such, they were required to complete the TABE 

11/12 certification program and submit completion certificates. One instructor and 

our program director also attended COABE in New Orleans this year. As part of 

the certification and recertification process for the Align & Redesign project, we 

had three instructors and our program director complete the work for these 

certifications. A complete list of trainings completed by each instructor is shown 

in the Table below. 

Diane 
McQueen 

TABE 11/12 certification, work-based project learning from LINCS, Align & 
Redesign recertification, COABE, Two National Meetings of AE State Directors 
(Savannah and Washington DC), National NRS trainings, LACES trainings, 
Community Pro database setup/training 

Callie Allred TABE 11/12 certification, COABE, Align & Redesign Recertification 
Kaye Lively Align & Redesign recertification, BEST PLUS Recertification, Homeless 

Education-Serving Students under McKinney-Vento: Works International, 
Providing Equal Access: Enrolling Children & Youth Experiencing Homelessness: 
Works International, Board Policies: Works International, Discrimination-Free 
Workplace: Works International, Social Media: Personal & Professional Use: 
Works International,  Restraint & Seclusion, Works International;  Cultural 
Sensitivity in the Workplace: Works International;  Sexual harassment: Works 
International,  Blood-borne Pathogens for School Employees-Full Refresher: 
Works International,  FERPA: Student Privacy Rights: Works International, 
Discriminatory Harassment-Identification & Response, Works International,  
Child Abuse Prevention: Works International,  Sexual Misconduct—Staff to 
Student: Works International 

Jeff Wilhelm TABE 11/12 certification, Math in Context: LINCS, Math for the Workplace 
Janet Lake TABE 11/12 certification, TABE Tutor instructional curriculum: PAXEN 

Publishing, Speed Spanish, Our Best from I-BEST Webinar (MPAEA), BEST PLUS 
recertification, Differentiated Instruction-LINCS, Understanding Blueprints for 
TABE 11 & 12 

Klancie 
Britton 

Data Security & Privacy: Sheridan College, Ethical Workplace: TABE 11/12 
certification, BEST PLUS recertification 

Shirley 
DeMerritt 

TABE 11/12 certification, BEST PLUS Recertification 

Margylou 
Fernau 

Motivating Adult Learners to Persist: LINCS, TABE 11/12 Part 1 & 2 certification 

Matthew 
Buchhammer 

Align & Redesign certification 

 
Instructors also attended the State sponsored Summer Institute and our 

local in-service training. The first day of our in-service focused on teaching 

instructors the advanced mathematic skills they will need to help better prepare 

students for the math section of the HiSET examination. This was one area that 

instructors had requested specialized professional development training in. 
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Consequently, our program director arranged for an EWC math instructor to 

provide one full day of math training emphasizing advanced algebraic concepts, 

geometry, beginning calculus/trigonometry.  The second day of the in-service 

provided instructors with TABE training, a comprehensive program review of the 

past ten years, training on how to use the data dictionary properly, an updated 

teacher’s manual, and a café where instructors were provided with an opportunity 

to complete a SWOT analysis of idea(s) on how to move our program forward. 

Instructors were also provided information regarding our reapplication and goals 

laid out for the upcoming year.  Instructors were also trained on how data 

collected from students (through the use of specific forms) is reflected on the 

LACES database and how this collected data effects program performance. 

5.  Adult Education’s use of College and Career Readiness:   
a) Describe your efforts to ensure CCRS are utilized in the classroom      

                and in lesson planning.   
 
           Each of the outreach sites are utilizing the CCRS in classrooms. This was 

verified by the use of the state approved ‘Standards in Action’ Checklist 

completed by the program director with each instructor as part of their annual 

review process. Instructors plan their lessons (some with individual lesson plans) 

around the needs of enrolled participants while incorporating the CCRS. Upon 

completion of this review process each instructor was provided feedback on the 

lesson and the use of standards (or other procedures) in the observed 

classroom. 
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       Printed copies of the standards are also available in classrooms while digital 

versions are available on line at our website. Anchor standards are also printed 

and hung on walls or from ceilings at various outreach sites.2      

       Each student also has an integrated learning map in their folder which 

indicates both the academic as well as the workforce standards they are actively 

working on. Once a student achieves the initial standards outlined on a given 

learning map, a new map is completed with the student and placed into the 

student’s file. Standards are also briefly discussed with students during the initial 

enrollment process so that they are aware of specific benchmarks in a program 

of study. 

b) What additional efforts have been implemented to increase readiness for  
     college or training through IET or bridge programs this year? 
 
       We continued to offer an intensive summer bridge program for incoming 

college students. This began in August when we taught the summer intensive 

Bridge program to incoming EWC students who scored at developmental levels 

in reading, writing, and/or mathematics. By the end of the second week, 76% of 

these students had not only shown gain on their TABE test, but had also 

successfully passed various sections of the Accuplacer test and were no longer 

being placed into development education classes. 

We had planned to launch our Bridge to Welding class in fall 2018, but the 

college had to establish the parameters for enrollment into this program. With the 

assistance of the welding department and with the approval of the Curriculum 

and Learning Council at EWC, this is now an official non-credit class that all 

                                                           
2 The method in which the anchor standards are available in classrooms depends upon available space 
and local regulations on how these types of things may be displayed. 
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welding students who test into developmental levels of reading, writing, and/or 

mathematics will be required to complete before they graduate. The Bridge to 

Welding class (HMDV 0600) will run concurrently with a student’s accredited 

program of study. This program is scheduled to launch August 2019. 

6.  Alignment of adult education activities with other one-stop required partners 
to implement the strategies in the Unified Plan to have an educated citizenry. 
a) Describe specific activities you either do for another WIOA partner or that you 

and a partner are collaborating to present to participants or potential 
participants. 

 
Most of the activities discussed in this section have been explained in-

depth in a different part of this report. Consequently, they are only briefly 

discussed herewith.  

The adult education program at EWC has worked with one-stop partners 

in a variety of ways to carry out allowable activities. First, in conjunction with 

DWS we offer youth programs in Converse, Goshen, and Platte counties. These 

programs pay enrolled participants minimum wage to attend class and/or 

complete online learning units. Participants also receive stipends once identified 

benchmarks are achieved. These benchmarks can include showing gain on a 

TABE test, passing an OPT, and/or completing their HSEC. We are currently 

working with DWS out of Gillette to see if this same type of program can be 

offered in the upcoming year to our students in our northern most counties. In 

Torrington, our DWS partner has also placed seven enrolled ‘youth’ into work 

experience programs. Representatives from DWS also come into our classrooms 

whenever needed to talk/council students as needed. 

Another activity carried out with our core partner has been a joint 

participation in Rapid Response teams for displaced individuals who have been 

laid off at the various places throughout our service area. Multiple meetings have 
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taken place with these individuals and information regarding training programs 

have been disseminated. Our DWS partner has also been instrumental in helping 

us launch our mobile classroom project with a local employer.  

We also partnered with DWS: Torrington to write a grant application for 

the Lyfe program. Unfortunately, due to a miscommunication by DWS: 

Cheyenne, our Lyfe program application was unsuccessful simply because 

funding for the Lyfe program is only for residents of Cheyenne. 

Vocational Rehabilitation (VR) has also begun to participate in joint core 

partner meetings and has started placing/referring increasing numbers of VR 

enrolled participants into adult education for (re)training. In Wheatland, this has 

taken the form of teaching a VR student how to access educational materials 

online so that she can access large font printed materials. This has been 

supplemented by face to face instruction needed by this student to successfully 

increase her writing abilities. Torrington has also seen an increasing number of 

VR students enroll. These students are slow to make progress, but some of them 

are diligently making progress towards individual goals. 

b) Describe your direct connectivity to the One-Stop center in your area. 
  
 Referrals to/from core partners through the One-Stop system currently 

occurs by telephone and/or emails. Once the Community Pro software system is 

up and running, referrals throughout the entire service area will be made through 

that means. Representatives from DWS and/or VR are also available to meet with 

enrolled participants at each of our outreach sites. 

B. NRS TABLES:  
Include your NRS tables 1-8 & 10 that cover the time period of July 1, 2018 to 
June 30, 2019.   
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Describe the post-testing rate (percentage of students when comparing Table 4 
and Table 4B) and if it is below 60% give strategies to improve this rate for next 
year.     

  
 The AE program at EWC had an overall post testing rate of 61.1% for all 

student levels. There were a total of 126 fundable students for the year and 77 of 
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these students showed measurable skill gain (69 through pre/post testing and 78 

through achieving an HSEC). Table 4B results indicate that 83.8% of all students 

who post tested have shown measurable skill gain.  

C. Teacher Information:  
-Update LACES on teacher and director status after June 30, 2019. Print and 
submit the list of staff in LACES for your program for the new grant year and the 
role you have assigned in the LACES system. 
-All new staff must complete the new instructor form. 
-Any new staff must have a signed Confidentiality Agreement on file with the state 
office. These forms may be found on the WCCC website. (Reporting Section) 
https://communitycolleges.wy.edu/adult-education/directors/  

  

 
  

https://communitycolleges.wy.edu/adult-education/directors/
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D. Additional reports: (all forms are under reporting in the Director 
section of the AE website.) 

a) Cash and In-kind reports forms – This is a 2 page form and both need to be 
completed even if $0 were expended. 
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FY 2018/19 
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b) Fiscal Status Reports for each grant (AE, Corrections or IELCE) 
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c) Data Quality Checklist (include program name at the top of the first page) 
Wyoming 

 2018-19 

TITLE II GRANTEE DATA QUALITY STANDARDS CHECKLIST 
 The NRS state data quality standards identify the policies, processes and materials that 
states and local programs should have in place to collect valid and reliable data for the National 
Reporting System (NRS).  The Division of Adult Education (DAEL) within the Office of 
Vocational and Adult Education developed the standards to define the characteristics of high 
quality state and local data collection systems for the NRS.  The standards provide an organized 
way for DAEL to understand the quality of NRS data collection within the states and also provide 
guidance to states on how to improve their systems. 
 

In order to complete the NRS State Data Quality Standards Checklist, Wyoming requires that 
Title II Grantees complete the following abbreviated version certifying the quality of local data 
and adherence to state policy. 

Instructions for Completing the Wyoming Checklist 
Local programs use this Wyoming checklist to rate their implementation of the data 

quality standards in their NRS data collection procedures. 
 The local program director must certify the checklist and submit it with the annual end of 
year statistical tables due to the State AEL Office on or before June 30th of each year. 

Data Quality Improvement Plan 

 For areas where the local program does not reach “Acceptable” standards, a data quality 
improvement plan must be completed to describe the program they have identified and their plan 
for correction.  The plan will address all standards the program did not meet, describe what new 
policies or procedures will be put in place to meet the standards, identify barriers to compliance 
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and the technical assistance needed to implement the plan.  AEL State Office will offer technical 
assistance to programs to meet the goals of their data quality improvement plan. 
 
 All narrative descriptions should be brief – but sufficient enough to convey the 
information requested.  No more than a few sentences are necessary. 
 
 For the 2004-2005 program year, non-compliance is defined as a failure to meet 
“Acceptable” standards for any program area.  For subsequent program years, non-compliance 
will be defined a failure to meet “Superior” standards. 
 

Submission and Certification 
 

 Local programs complete the checklist for the 2004-2005 program year for the NRS data 
exported to AEL State Office by June 30, 2005.  This initial checklist will serve as a baseline for 
identification of training issues and is due to AEL State Office on June 30, 2005.  Thereafter, the 
checklist will be due with each end of the year statistical table submission on June 30th  of each 
year. 

Wyoming 
 

TITLE II GRANTEE DATA QUALITY STANDARDS CHECKLIST 
 
Program:                                                                                        Date: 
Eastern Wyoming College____________                   July 2, 2019________________ 
 
A. DATA FOUNDATION AND STRUCTURE 

Acceptable Quality: 
 

1. Local Program has received and follows state assessment policies as 
written including: 

• Use of standardized assessments for accountability that are state 
approved as valid and appropriate for adult students. 
 

• Assessments used for accountability are administered by trained staff. 
 
• Time periods (in hours or weeks) for when to pre-and post-test are 

followed. 

 
 
Yes    √ 

 
 
No   � 

 
Yes   √ 

 
No   � 

Yes   √ No   � 

2. Local Program has received and follows state goal setting policies as 
written for student goal setting. 

 
Yes    √ 

 
No   � 

3. Local Program follows state policy as written for collecting data on 
students for follow-up measures. 

 
Yes    √ 

 
No   � 

4. Local program has established a procedure for collecting Social 
Security Numbers (including how to deal with missing numbers) and 
documenting informed consent for data matching. 

 
Yes    √ 

 
No   � 

5. Local Program has received written definitions for all measures, 
including demographic measures and contact hours, and has provided 
them to all appropriate staff. (NRS Guidelines) 

 
 
Yes   √ 

 
 
No   � 

If you answered ‘No’ to any of questions 1-5, skip the rest of this section and go to Section B, 
Data Collection and Verification, on the next page. 
 
If you answered ‘Yes’ to each of questions 1-5, continue with question 6 on the next page. 
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A. DATA FOUNDATION AND STRUCTURE (CONTINUED) 

Superior Quality 
 

6. Local Program has provided a current version of the WIOA 
Title II Measures and Methods for NRS Implementations 
Guidelines,  also online at www.air.org/nrs which defines all 
measures on state student data forms and in the state data 
system, to all appropriate staff. 

 
 
Yes     √ 

 
 
No     � 

7. Local Program is aware of the availability of state-provided 
continuous, additional technical assistance and resources on 
assessment, data collection and follow-up procedures (e.g. site 
visits, contact persons, manuals, online resources). 

 

 
Yes     √ 

 
No     � 

Continue with Section B below. 
Exemplary Quality 

(No standards exist that are locally applicable) 
 

B. DATA COLLECTION AND VERIFICATION 
 

Acceptable Quality 
 

8. Local Program has an electronic management information 
system (MIS) LACES system which is used in Wyoming. This 
has individual student records within a relational data base 
structure.  The LiteracyPro incorporates NRS measures using 
common definitions and categories. 

 

 
 
Yes     √ 

 
 
No     � 

9. LACES has error checking functions used by Local Program 
staff (e.g., that identify out-of-range values and missing data). 

 

 
Yes    √ 

 
No     � 

10. Local Program utilizes state approved standardized forms 
(electronic or paper) for collecting student information (e.g., 
intake, attendance, goal setting) that include all NRS measures 
and have correct NRS definitions and categories. 

 
 
Yes     √ 

 
 
No     � 

11. Local Program follows state polity for recording contact hours 
that conform to NRS requirements. Signed time sheets or 
signed time cards or electronic time cards. 

 
Yes     √ 

 
No     � 

12. Local Program has staff with clear responsibility for data 
collection and data entry. 

 
Yes     √ 

 
No     � 

13. Local Program staff checks data for errors utilizing the LACES 
Diagnostic feature. 

 
Yes     √ 

 
No     � 

14. Local Program repairs data errors according to the written 
Wyoming guidelines on changing data. 

 
Yes     √ 

 
No     � 

 
If you answered ‘No’ to any of questions 8-14, skip the rest of this section and go to Section C, 
Data Analysis and Reporting, on the next page. 
 
If you answered ‘Yes’ to each of questions 8-14, continue with question 15 on the next page. 
 
 
 

http://www.air.org/nrs
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B.  DATA COLLECTION AND VERIFICATION (CONTINUED) 
 

Superior Quality 
 

15.  Local Programs enter data into LACES at least monthly. Yes     √ No     � 
16. Local Program staff reviews local data at least quarterly for 

errors, missing data, out-of-range values and anomalous data, 
and to identify program improvements and accomplishments 
and has a system to resolve them. 

 
 
 
Yes     √ 

 
 
 
No     � 

17. Local Program has documented procedures for correcting errors 
and resolving missing data. 

 
Yes    √ 

 
No     � 

18. Local Program staff participates regularly in Database Training 
meetings for contact with LACES Technical Assistance and 
state staff on data issues to identify problems and request 
technical assistance 

 
 
Yes     √ 

 
 
No     � 

 
Continue with Section C below. 
 
 

Exemplary Quality 
No standards exist that are locally applicable 

 
C. DATA ANALYSIS AND REPORTING 
 

Acceptable Quality 
 

19. The local LACES staff can produce NRS required reports for 
local program management, including federal NRS tables. 

 

 
Yes     √ 

 
No     � 

20. The local LACES staff is capable of reporting disaggregated 
data by subpopulation (e.g. student age, race, sex) and by 
program (e.g. Corrections, EL Civics, Tutoring). 

 
Yes     √ 

 
No     � 

 
If you answered ‘No’ to either of questions 19-20, skip the rest of this section and go to Section 
D, Staff Development, on the next page. 
 
If you answered ‘Yes’ to both of questions 19-20, continue with question 21 below. 
 

Superior Quality 
 

21.  Local Program staff reviews statistical reports for errors and 
accuracy. 

 

 
Yes     √ 

 
No     � 

22. Local Program can access data reports that are useful for 
program management and improvement. 

 
Yes     √ 

 
No     � 

23. Local staff uses data for program management and 
improvement. 

 
Yes     √ 

 
No     � 

 
If you answered ‘No’ to any of questions 21-23, skip the rest of this section and go to Section 
D, Staff Development below. 
 
If you answered ‘Yes’ to each of questions 21-23, continue with question 24 below. 
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Exemplary Quality 

24. Local Program has documented procedures for dealing with 
analysis problems and deviations. 

 
Yes     √ 

 
No     � 

25. Local Program compares data among sites and with prior years’ 
data for discrepancies, reasonableness and to identify trends in 
good and bad performance. 

 
Yes     √ 

 
No     � 

26. Local Program has procedures to verify that local reports 
accurately reflect data collected. 

 
Yes     √ 

 
No     � 

 
Continue with Section D below. 
 
D. STAFF DEVELOPMENT 
 

Acceptable Quality 
27. Local Program has received training on general NRS 

requirements, including assessment policy and procedures, 
follow-up policies and goal setting procedures. 

 
 
Yes     √ 

 
 
No     � 

28.  Local staff has received training on data collection procedures. Yes     √ No     � 
29.  Local staff has been trained on data entry into the local LACES 

software. 
Yes     √ No     � 

30. Local staff has had training on how to produce and/or interpret 
reports produced by the LACES. 

 
Yes     √ 

 
No     � 

31. Local Program staff participate in at least one additional 
training annually on NRS issues, LACES data entry or data 
analysis issues. 

 
Yes     √ 

 
No     � 

32. Local staff that administer assessments for accountability have 
been trained on the use of assessment instruments (TABE, 
BEST, and BEST Plus). 

 
Yes     √ 

 
No     � 

If you answered ‘No’ to any of questions 27-32, skip the rest of this section and go to Section E 
Data Quality Improvement Plan, on page 7. 
 
If you answered ‘Yes’ to each of questions 27-32, continue with question 33 on the next page. 
 
Superior Quality 

 
33. There is locally planned, continuous training (at least one training 

annually) on data collection and NRS issues. 
 

 
Yes     √ 

 
No     � 

If you answered ‘No’ to question 33, skip the rest of this section and go to Section E.  Data 
Quality Improvement Plan on the next page. 
 
If you answered ‘Yes’ to question 33, continue with question 33 below. 

Exemplary Quality 
 

34. Local program has timely intervention strategies to identify data 
problems as they occur and to provide training to sites to correct 
the problems. 

 

 
 
Yes     √ 

 
 
No     � 

 
 
Continue with Section E on the next page. 
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________________________________________________________________________ 
E. DATA QUALITY IMPROVEMENT PLAN 
 
Local Programs must submit a quality improvement plan for any content area that does not meet 
all of the standards within the “Superior” level.  A separate plan must be completed for each 
content area.  The plans should not exceed one page and include the following information: 
 

1. Content area (e.g., Data Foundation and Structure, Staff Development) and specific 
standard(s) not met. 

 
 
 
 
 

2. For each standard not met, describe your planned approach to implementing changes 
that will allow you to meet the standard. 

 
 
 
 

3. Describe the barriers or problems you anticipate, if any, to implement these plans. 
 
 
 
 

4. Describe any technical assistance you need to implement these planned changes. 
 
 
 
 

5. If you believe you will be unable to meet any standard, please explain why. 
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Wyoming 
 

TITLE II GRANTEE DATA QUALITY STANDARDS CHECKLIST 
 
 

The Director of the adult education program must sign this certification. 
 
 
 

CERTIFICATION 
 
 
 

I certify that to the best of my knowledge, the information contained in this document is true and 
correct and accurately reflects my program’s policies and procedures for collecting and reporting 
data to the Wyoming Community College Commission – ABE Program as required by the U.S. 
Department of Education’s National Reporting System for the Workforce Investment Act, Title II 
Adult Education and Family Literacy. 
 
 
 
 
________________________________________________ 
Signature 
 
 
 
________________________________________________ 
Printed Name and Title 
 
 
 
_______________________________ 
Date
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d) PowerPath Summary report for the grant year 2018-19
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Appendix #1: Types of Programs offered at each EWC site 
 

  
 

  
 

2008/09 2009/10 2010/11 2011/12 2012/13 2013/14 2014/15 2015/16 2016/17 2017/18 2018/19
ESL/Civics 2 2
HSEC/AE 25 22 21 14 13 4 7 10 10 5 1
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Glenrock: Student Type
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ESL/Civics 1
HSEC/AE 11 10 12 11 4 5 3 6 4 5 2
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2008/09 2009/10 2010/11 2011/12 2012/13 2013/14 2014/15 2015/16 2016/17 2017/18 2018/19
ESL/Civics 0 1 1 1
HSEC/AE 2 2 6 3 0 1 2 0 3 7 6
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Sundance: Student Type

2008/09 2009/10 2010/11 2011/12 2012/13 2013/14 2014/15 2015/16 2016/17 2017/18 2018/19
ESL/Civics 5 3 1 2
Family Lit 8 4
HSEC/AE 19 23 16 9 13 10 9 8 4 4 3
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Moorcroft/Upton: Student Type
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ESL/Civics 2 3 2 6 6 1 2 3 2
HSEC/AE 24 31 22 22 22 19 11 20 10 9 9
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2008/09 2009/10 2010/11 2011/12 2012/13 2013/14 2014/15 2015/16 2016/17 2017/18 2018/19
Corrections 11 26 7
CAPD 3 6 6
ESL/Civics 25 12 9 13 5 23 19 0 30 9 2
HSEC/AE 28 35 33 17 12 29 17 17 17 14 15
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Wheatland: Student Type

2008/09 2009/10 2010/11 2011/12 2012/13 2013/14 2014/15 2015/16 2016/17 2017/18 2018/19
Corrections 4 12 2
ESL/Civics 7 1 4 2 5 10 23 23 8 6 1
HSEC/AE 75 71 37 41 30 31 15 17 18 18 18
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Douglas: Student Type
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Torrington: Student Type
HSEC/AE ESL/Civics Corrections Youth Programs

Fam. Lit Workforce Lit Transitions to College CPET

Bridge Programs Mobile Classroom
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